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Abstract
 This study attempted to capture the lived experiences of general-
ist teachers in inclusive classrooms, shedding light on the challenges and 
strategies they employ to foster an environment of learning and growth for 
diverse student populations. The study involved eight (8) teachers from 
Tangub City Central School and Sumirap Central School, selected through 
purposive sampling. Utilizing qualitative data collection methods and 
Braun and Clarke’s thematic analysis, four significant themes emerged: 
(1) Challenging and Rewarding Experiences, (2) Overcoming Communi-
cation Barriers, (3) Employing Inclusive Strategies and Classroom Man-
agement, and (4) Maintaining Professional Development. The findings 
underscore the need for comprehensive strategies to facilitate inclusive 
classrooms that cater to the needs of both students and educators. Recom-
mendations include government-led training programs for teachers, foster-
ing collaboration between teachers and parents, promoting peer support, 
and refining assessment methods to monitor student progress effectively. 
By implementing these suggestions, the research hopes to contribute to 
the development of more inclusive and effective learning environments.

Keywords: Inclusive Education, Generalist Teacher, Lived Experiences, 
Communication Barriers, Inclusive Strategy, Professional Development

1.0 Introduction

 Inclusive education has be-
come a priority in many educational 
settings around the world, to pro-
vide equitable education for all stu-
dents, including those with disabil-
ities Tomlinson, (2018). According 
to Quillen (2018), inclusion is a 
growing issue in schools today, in-
clusion affects teachers, administra-

tors, parents, and most significantly, 
students. Most countries across the 
world was adopted this curricular 
innovation. One of the problems 
they encountered was the deficien-
cy of professional competence in 
teaching students with special needs 
in concurrence with the regular stu-
dents (Allam, 2021). They asserted 
that they were not trained during 
their undergraduate years in the 
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pedagogical practices of handling 
special students. Also, providing 
differentiated instruction, varying 
visual materials, and assessing spe-
cial students’ learning caused them 
frustration. Their lack of skills add-
ed up to their burnout. Moreover, 
these inclusive education teachers 
also encountered problems in man-
aging the class. They reported that 
the lack of background in special ed-
ucation greatly affects their perfor-
mance and effectiveness as teachers. 
With these, they explained that their 
level of confidence as inclusive edu-
cation teachers was low. It is for the 
shared sentiments and burnouts this 
study was carried out (Shani, 2016). 

 One study by Kavale and 
Mostert (2015) explored the per-
spectives of teachers in inclusive 
classrooms in South Africa. The 
study found that teachers experi-
enced a range of emotions, includ-
ing frustration, exhaustion, or burn-
out due to the demands of inclusive 
education, as they navigated the 
complexities of inclusive education 
(Kauffman, et al. 2019). In Sweden, 
inclusive classrooms promote col-
laboration and personalized support 
for students with diverse needs, lead-
ing to positive social interactions, 
academic success, and increased 
self-esteem for students with spe-
cial needs (Gustavsson & Heimann, 
2017). In Canada, inclusive class-
rooms value diversity and provide 

various support services, such as 
assistive technologies, specialized 
teaching strategies, and professional 
development for teachers. This ap-
proach has resulted in improved ac-
ademic performance and social inte-
gration for students with disabilities 
(Farrell & Ainscow, 2019). In New 
Zealand, inclusive education focus-
es on meeting the diverse needs of 
all students through collaboration 
between teachers, students, and 
families. This approach has resulted 
in improved educational outcomes, 
increased student engagement, 
and enhanced social relationships 
among students with disabili-
ties (Mitchell & Wevers, 2017).

 However, inclusive educa-
tion in the Philippines is guided by 
the Saliksik Program, which is a 
government-mandated curriculum 
that emphasizes the integration of 
students with disabilities into reg-
ular classrooms. This program pro-
vides teachers with training and 
resources to create accessible and 
accommodating learning experienc-
es for students with special needs 
(Buenaventura, 2019). The Depart-
ment of Education is the imple-
menting arm of all programs related 
to special education. “In line with 
the Department’s thrust in providing 
quality and inclusive basic educa-
tion for all, the Department of Edu-
cation (DepEd) continues to provide 
the necessary educational interven-
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tions for learners with certain ex-
ceptionalities through its Special 
Education (SpEd) program (Depart-
ment of Education, 2022). To date, 
DepEd has recognized a total of 648 
Sped Centers and regular schools 
offering the program, 471 of which 
are catering to elementary students 
and 177 are catering to High School 
students (Kenneth & Sales, 2019).

  The Republic Act 
11560, signed by President Duter-
te on March 11th, 2022, establishes 
that no student should be denied ad-
mission due to their disability. This 
legislation mandates that both pub-
lic and private schools must guar-
antee equal access to high-quality 
education for every student with a 
disability (Bautista,2021). It aims 
to safeguard, uphold, and enhance 
the rights of all disabled learners, 
including those belonging to ethnic, 
religious, linguistic minorities, or 
indigenous backgrounds, by ensur-
ing that no student with a disability 
is deprived of their right to accessi-
ble, inclusive, and quality education 
throughout their lives and promot-
ing learning opportunities for them 
(Senate of the Philippines, 2021). 
Following the Salamanca Statement 
and Framework for Action by the 
United Nations Educational, Sci-
entific, and Cultural Organization 
(UNESCO), there has been per-
sistent advocacy for inclusion and 
a global commitment to enhance 

and promote education for everyone 
(Ainscow, 2020). Endorsed by 92 
governments and 25 international 
organizations, this Statement asserts 
that every individual has the right 
to education and the opportunity 
to reach their full learning poten-
tial within mainstream educational 
settings.  To ensure comprehensive 
understanding and effective imple-
mentation of inclusive education, it 
is imperative to bridge the gap be-
tween local practices, such as those 
outlined in the Philippines’ Saliksik 
Program, and international frame-
works like the Salamanca Statement 
and Framework for Action. By 
aligning local initiatives with global 
standards, educators can leverage di-
verse perspectives and best practic-
es to create inclusive environments 
that cater to the needs of all students, 
regardless of geographical location. 
According to (McManis, 2017), in-
clusive education operates because 
students with disabilities are as 
competent as students without dis-
abilities. Therefore, these students 
can be full members of their class-
rooms and the local school commu-
nity. Moreover, Delgado (2021)says 
that increasing the inclusiveness of 
the school and classroom involves 
active attempts to develop a culture 
where educators not only accept 
student differences and diversity, 
but they celebrate such differences. 
Also, Gokbulut et al. (2020) further 
state that in an inclusive education 
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setting, the main aim is to improve 
the efficiency of the students with 
special needs and their peers in their 
courses by developing adaptations 
to the teaching materials, teaching 
methods, and teaching guidelines. 

 With full inclusion, Tomlin-
son (2019) states that students with 
disabilities can go into the regular 
education classroom with or with-
out an aide in the room to give more 
one-on-one support to students with 
disabilities. The aide often helps the 
student with reading assignments, 
math skills, written language com-
ponents, listening skills, focusing, 
and providing encouragement for 
the student (Lewis, 2016). Accom-
modations that the student with dis-
abilities may need are provided in the 
regular education classroom. While 
in the regular education classroom, 
the student with disabilities may be 
motivated to perform at the pace of 
the rest of the students and fit in as 
much as possible (Grandin,2014). 
However, West (2016) states that 
students with learning disabilities 
may experience frustration due to 
the content of the material and fast-
paced expectations in the regular 
education classroom. For example, 
in some schools, a child was placed 
in an inclusive setting who had a 
very explosive personality. Noises, 
changes in routine (Osmond Cook, 
2019), and other various classroom 
activities could lead to an instant 

breakdown of this child’s behaviors. 
He would explode into tantrums and 
become fiercely defiant at any given 
minute (Greene, 2014). Another ex-
ample is a school for students with 
disabilities in my area that has a 
practice in which students with dis-
abilities are combined with normal 
students in a regular classroom. As 
a result, it leads to students with dis-
abilities seeming to be neglected in 
supporting them to reach their full 
potential and fostering academic, 
social, and emotional growth. This 
was a complicated situation where 
full inclusion was questionable. The 
landscape for inclusive education 
does not only challenge academic 
institutions, it demands more from 
teachers at the forefront of an in-
clusive educational system (Dela 
Fuente, 2021). Yet there is a lack 
of understanding about their expe-
riences in creating and maintain-
ing inclusive educational settings. 
 
 Therefore, this research 
aimed to explore the lived experi-
ences of generalist teachers in an 
inclusive classroom using phenom-
enological theory or approach. It 
may uncover the unique challenges 
that teachers face, such as adapting 
instructional materials, addressing 
diverse learning needs, fostering a 
positive classroom climate, collab-
orating with support staff and fam-
ilies, and promoting inclusive val-
ues and attitudes among students. 
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Statement of the Problem

 This study was conducted 
to explore the lived experiences of 
generalist teachers in an inclusive 
classroom. Specifically, it sought 
to answer the following questions: 
 
1.What experiences do generalist 
teachers face in an inclusive class-
room? 
 
2.What strategies do generalist 
teachers use to cope with the chal-
lenges they face in an inclusive 
classroom?

2.0 Conceptual Framework

 Inclusion in education has 
transcended the assumption that in-
clusion is about students with spe-
cial needs. It concerns the inclusion 
of all children. With systems the-
ory as a framework, Slee & Allan 
(2015) states that it examines the 
interrelationships and interactions 
between various components within 
a system. In the context of inclusive 
education, system theory can be ap-
plied to understand the complex dy-
namics involved in creating inclu-
sive learning environments where 
all students can thrive academically, 
socially, and emotionally (Smith & 
Johnson, 2018).

Inclusive education has been the 
trend in special education all over 

the world. Most countries across 
the world are adopting this move 
in education. The Philippines is 
one of those countries that adopted 
this curricular innovation. One of 
the problems they encountered was 
the deficiency of professional com-
petence in teaching students with 
special needs in concurrence with 
the regular students (Allam, 2021). 
They asserted that they were not 
trained during their undergraduate 
years in the pedagogical practices 
of handling special students. Also, 
providing differentiated instruc-
tion, varying visual materials, and 
assessing special students’ learning 
caused them frustration. Their lack 
of skills added up to their burnout. 
Moreover, these inclusive education 
teachers also encountered problems 
in managing the class. They reported 
that the lack of background in spe-
cial education greatly affects their 
performance and effectiveness as 
teachers. With these, they explained 
that their level of confidence as in-
clusive education teachers was low. 
It is for the shared sentiments and 
burnouts this study was carried out 
(Shani, 2016).
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 3.0 Method

Design

The researchers used a qualitative 
method specifically a phenome-
nological approach to explore the 
lived experiences of the generalist 
teachers in an inclusive classroom. 
Teherani et al. (2015) defined phe-
nomenology as a research approach 
that aims to describe the essence of 
a phenomenon through the point of 
view of individuals who have expe-
rienced it.  This approach is used to 
understand people’s beliefs, experi-
ences, attitudes, behavior, and inter-
actions. Also, qualitative research 
represents an approach known as 
interpretivism (Žukauskas, et al 
2018). Ahmed (2017) also discusses 
that this approach focuses on sub-
jective experiences, perceptions, 
and interpretations, aiming to un-
cover the essence of a phenomenon. 
It involves a suspension of precon-
ceived notions and a focus on the 
lived experiences of individuals, 
aiming to uncover the underlying 
meanings and patterns that emerge 
from any experiences (Van Manen, 

2014).  The purpose of phenome-
nology is to convey the significance 
of this experience—both what was 
experienced and how it was experi-
enced (Teherani, et al 2015). There-
fore, phenomenology is a suitable 
research scheme for this study be-
cause it consents the investigator to 
explore the lived experiences of the 
teachers who experienced teaching 
in inclusive classrooms. 

Locale

 This study was conducted in 
the Tangub City Division, particu-
larly at Tangub City Central School 
and Sumirap Central School. Tan-
gub City Central School has 7.8 
hectares and is located in Mantic, 
Tangub City, Misamis Occiden-
tal. Sumirap Central School is also 
located in Sumirap, Tangub City, 
Misamis Occidental. These schools 
allow students with special needs to 
receive a free and appropriate edu-
cation along with general education 
students in the regular classroom, 
where they still meet their individ-
ual needs.

Figure 1 Schematic Diagram of the Study
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Participants
 In this study, participants 
were selected based on specific in-
clusion and exclusion criteria to 
ensure alignment with the research 
objectives. Inclusion criteria en-
compassed generalist teachers with 
experience in inclusive education-
al settings, particularly those who 
had worked directly with students 
with disabilities, ensuring firsthand 
knowledge of inclusive practices 
and challenges. The participants 
who met this criteria were chosen 
using purposive sampling. Purpo-
sive sampling, according to Cre-
swell (2014), allows researchers to 
select cases based on specific char-
acteristics or criteria that are rele-
vant to the research question, rather 
than relying on chance or proba-
bility. Exclusion criteria included 
non-teaching staff and individuals 
lacking experience in inclusive set-
tings or unwilling to participate. In 
this study, a maximum of 10 partic-
ipants were invited however, only 
8 participants agreed to undertake 
the research. According to Patton 
(2015), it is not necessary to comply 
with the desired participants as long 
as the researchers ensure that the 
data is of high quality and provides 
a deep understanding of the research 
topic. By employing these criteria, 
the study aimed to gather insights 
from educators with relevant expe-
rience, fostering a comprehensive 
understanding of teaching practices 

in inclusive environments, partic-
ularly regarding the integration of 
students with disabilities. The study 
was conducted in the province of 
Misamis Occidental, Northern Min-
danao.

Instrument
 
 In this study, the principal 
instrument was the researchers. 
Creswell (2013) emphasized that 
the researcher was expected to serve 
as the primary data collector and 
analyst in qualitative research. This 
study used semi-structured inter-
views. Magaldi and Berler (2020) 
outlined a semi-structured confer-
ence as a probing strategy grounded 
on guide questions and customized 
to the primary subject that provid-
ed a broad pattern. Gaytos, et al., 
(2020) noted that phenomenological 
research generally used semi-struc-
tured in-depth interviews with small 
groups. Researchers may learn what 
it was like to witness phenomena 
from various people’s viewpoints.

Data Gathering Procedure

 The researcher conducted an 
in-depth interview with the teachers 
in the Tangub City Division, partic-
ularly at Tangub City Central School 
and Sumirap Central School. Ac-
cording to Smith (2017), in-depth 
interviews provide researchers with 
the opportunity to delve into the 
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personal experiences, thoughts, and 
attitudes of participants. Additional-
ly, researchers must be mindful of 
their own biases and avoid leading 
questions that may influence the 
responses of participants (Clark, 
2021). In this study, the question 
that is being used in the interview 
is a researcher-made guide ques-
tion. These questions are a crucial 
component of qualitative research 
as they help in identifying and un-
folding key themes, concepts, and 
patterns in the data by providing a 
framework for organizing and an-
alyzing the information gathered 
during the research process (Mer-
riam & Tisdell, 2015), as well as 
determining the experiences of the 
teachers in inclusive education.

Data Analysis

 The data collected from the 
interviews was analyzed using the-
matic analysis. Thematic analysis 
is the process of identifying and in-
terpreting patterns or themes within 
qualitative data (Braun & Clarke, 
2014) and this method involves 
reading through a set of data and 
looking for patterns in the meaning 
of the data to find themes (Hennick, 
2018). This analysis will consist of 
a thorough evaluation of the inter-
view transcripts to discover general 
patterns and themes connected to 
the research topics. In this study, 
the use of thematic analysis will en-

able the researcher to gain a deeper 
understanding of the experiences 
and perspectives of the study par-
ticipants and identify any emerging 
themes. Additionally, the research-
er’s reflexivity was integral to the 
study design, ensuring self-aware-
ness and acknowledging personal 
biases throughout the research pro-
cess (Brown, 2019).

Trustworthiness

To maintain the study’s credibility, 
Lincoln and Guba’s (1981) crite-
ria were employed. This involved 
selecting appropriate methods for 
participant choice and data analysis. 
Additionally, researchers provid-
ed participants with their interview 
transliterations for review and veri-
fication (Stahl & King, 2020). Fur-
thermore, peer debriefing was uti-
lized to confirm the study’s findings.

Ethical Considerations

 The principles of ethical 
considerations outlined by Bell and 
Bryman (2007) were complied with 
in this study. The research partici-
pants were not subjected to harm in 
any way. The dignity and well-be-
ing of research participants must be 
prioritized at all times (Liamputtong 
& Dunn, 2018). Before the study 
began, the participants provided in-
formed consent, as it is one of the 
critical components of respecting 
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the research participants (Kimmel 
& Creswell, 2015). Moreover, de-
ception and exaggeration about the 
aims and objectives of the study 
were avoided (McNutt, 2019).

Four themes emerged after analyz-
ing the data: (a) Challenging and 
Rewarding Experiences; (b) Over-
coming Communication Barriers; 
(c) Employing Inclusive Strategies 
and Classroom Management; (d) 
Professional Development.

Challenging and Rewarding Expe-
riences 

 This theme elicits that teach-
ers in inclusive educational settings 
encounter many challenges as they 
work in a classroom with a wide 
range of abilities and disabilities, 
yet, it is also rewarding to them 
knowing that the students meet the 
needs of the teachers, especially 
those students with disabilities.

 “Teaching in inclusive settings 
is like a bittersweet journey. The 
challenges sometimes lead to frus-
tration, especially when trying to 
meet the diverse needs of students. 
It takes time and patience.” (P1) 
“Yes, it can be hard. There are mo-
ments when the diverse behaviors 
and needs of students can be over-
whelming. I feel frustrated, particu-
larly when dealing with behavioral 
challenges that disrupt the learning 
environment.” (P3)

 These responses represent 
that being a teacher in an inclu-
sive classroom can be challeng-
ing, particularly when it comes 
to managing the behavioral needs 
of students with diverse learning 
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that leads to destruction if it is not 
quickly addressed by the teacher 
(Tomlinson 2014). Teaching in an 
inclusive classroom can be difficult 
and requires a significant amount 
of preparation and planning, which 
requires the teachers to be flexible, 
creative, and willing to learn new 
strategies (Thomas, 2016). Despite 
those challenges, participants 1 and 
3 felt overwhelmed after seeing 
their students’ progress. it is also 
incredibly rewarding to the teachers 
to see students with diverse learning 
needs succeed and grow in an inclu-
sive environment (Hemmeter, 2017, 
p. 24). These responses above are 
living proof that in inclusive educa-
tion, “No one is left behind”.

Interestingly, Participant One (1) 
and Participant Four (4) share var-
ious techniques or strategies that 
they have used while teaching in in-
clusive classrooms.
 “To manage frustration, 
I’ve learned to be resourceful. I use 
localized materials and contextual-
ize them for better understanding. 
Patience is key, and sincerity in 
teaching helps build confidence.” 
(P1) “Patience is my go-to strategy. 
Dealing with the behavior and dif-
ferent needs of learners requires a 
lot of it. But at the end of the year, 
seeing progress, especially in read-
ing, brings a sense of accomplish-
ment.” (P4)

These statements show that chal-
lenges require effort, skills, and of-
ten creativity to overcome. Frustra-
tion is a natural part of learning, but 
it should not be allowed to escalate 
to the point where it becomes debil-
itating (Dinovitzer, 2021). Inclusive 
education requires teachers to adopt 
a range of strategies that promote 
success for all students (Harris & 
Harris, 2016). These strategies in-
clude understanding and accommo-
dating diverse learners, creating a 
positive learning environment, and 
providing differentiated instruc-
tion (Lee, 2021). Participant 1 and 
Participant 4 reported that they 
can manage frustration in inclu-
sive classrooms by having patience 
in dealing with the diverse needs 
of students, being resourceful, and 
applying strategies such as localiz-
ing materials and conceptualizing 
for better understanding. At the in-
dividual level, Rosa and Brown 
(2014) argue that teachers can pro-
vide students with disabilities with 
accommodations and modifications 
that match their learning styles and 
abilities.

Fortunately, inclusive teachers take 
great joy in witnessing their stu-
dents’ progress because they see 
the impact of their hard work and 
dedication. Teachers must also un-
derstand that every student has the 
potential to learn and grow (Wynns, 
2021), regardless of their abilities or 
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disabilities. By providing and giv-
ing extra time, effort, and accom-
modations, inclusive teachers help 
students overcome the barriers and 
achieve their full potential (Doug-
las, 2021).

 “It’s not easy, but it’s en-
joyable, especially when you see 
your students improve. I had a slow 
learner, and witnessing their prog-
ress after giving extra time and ef-
fort is truly satisfying.” (P5)

Participant Eight (8) also feels pride 
when their students achieve aca-
demic goals. As Wynns (2021) said, 
it is a testament to their hard work 
and dedication that Gross (2021) 
has invested a lot of time, effort, pa-
tience, and resources into planning 
and delivering effective lessons. 
Truly, teachers take pride in seeing 
their students grow academically, as 
it validates their teaching practices 
and reinforces their commitment to 
helping students reach their full po-
tential.

 “Yes, there are times of frus-
tration, but there’s also pride, espe-
cially when 90% of the learners can 
read at the end of the year. Continu-
ous effort pays off.” (P8)

Their statements explicitly recog-
nize the importance of promoting 
efforts and accessibility in educa-
tion and strive to create inclusive 

learning environments that foster 
academic success and personal 
growth for all students, as Partici-
pant 8 stated that 90% of the learn-
ers can read at the end of the year. 
This means that students with dis-
abilities who can access and partic-
ipate in the learning environment 
are more likely to achieve academ-
ic success. This success can bring 
a sense of pride and satisfaction to 
teachers, as it is a testament to the 
effectiveness of inclusive teaching 
practices and the commitment of 
the teacher to providing equitable 
opportunities for all learners (Burg-
stahler & Meter, 2018). Generally, 
this success provides practical and 
effective strategies for creating an 
inclusive learning environment that 
supports all students in achieving 
academic goals.

Overcoming Communication 
Barriers

Overcoming communication bar-
riers refers to the challenges that 
teachers face when working with 
students who have communication 
barriers due to disabilities, language 
differences, or cultural backgrounds. 
However, inclusive teachers who 
work with students with communi-
cation barriers must be flexible, pa-
tient, and creative in finding ways to 
overcome these barriers.

 “Engaging with different be-
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haviors and needs can be challeng-
ing. Especially when some students 
face difficulty in verbal expression, 
it disrupts the learning environ-
ment. (P3).

Basically, in one classroom, it is 
uncommon for kids to display dif-
fering behaviors and requirements. 
According to Johnson and Brown 
(2019), there may be disturbanc-
es in the classroom when students 
struggle with verbal expressiveness. 
These interruptions might manifest 
in several ways, including disobedi-
ent conduct, a lack of involvement, 
or annoyance from other students. 
For instance, when a student strug-
gles with verbal expression, they 
could get angry or unruly if they 
can’t properly convey their demands 
or thoughts. Other students may be-
come sidetracked or lose focus as a 
result, which could negatively affect 
the learning environment (Brown & 
Jones, 2020).
However, Participant 3 added: 
 
 “To overcome this, I use 
alternative means like one-on-one 
reading sessions. Sometimes writ-
ing or drawing helps them express 
themselves.” (P3)

This response highlights the im-
portance of providing alternative 
avenues for communication to 
overcome challenges and facilitate 
effective expression. One-on-one 

reading sessions are mentioned as 
an effective method to overcome 
communication barriers. Research 
conducted by Smith and Johnson 
(2018) demonstrated that one-on-
one reading sessions significantly 
improve vocabulary and language 
skills, particularly in individuals 
with limited language proficiency. 
Thompson (2020), added that one-
on-one reading sessions can greatly 
boost confidence and self-esteem in 
individuals struggling with commu-
nication barriers. Participant 3 also 
emphasizes the use of writing as an 
alternative means to overcome com-
munication barriers. Writing allows 
individuals to express their thoughts 
and emotions. Similarly, writing is a 
powerful tool that enables individu-
als to express their thoughts, emo-
tions, and ideas. Individuals with 
hearing impairments can engage in 
written conversations or utilize as-
sistive technologies such as speech-
to-text (Smith, 2019). It provides 
them with the opportunity to take 
their time, reflect, and organize their 
ideas before communicating them. 
This positive reinforcement contrib-
utes to the development of effective 
communication skills.
Participant Seven (7) unfolds the 
idea that group activities play a cru-
cial role in enhancing teamwork, 
collaboration, and overall produc-
tivity within a group setting. 

 Teaching in an inclusive 
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classroom involves evaluating frus-
trations, especially in the behavior 
of students. Group activities help 
foster camaraderie and address 
challenges like differing learning 
speeds. (P7)

Group activities have proven to be 
an effective strategy for address-
ing challenges posed by differing 
learning speeds and fostering cama-
raderie in an inclusive classroom. 
According to Johnson and Johnson 
(2019), cooperative learning activ-
ities encourage students to work 
together, allowing them to support 
each other so they can learn from 
each other. This approach not only 
enhances academic achievement 
but also promotes social interaction, 
empathy, and collaboration among 
students with diverse abilities, as 
suggested by Tomlinson and Allan 
(2019). 
Participant seven (7) added:

 “Interactive tasks are essen-
tial. By addressing gaps in social 
relationships, we can create a more 
inclusive classroom environment.” 
(P7)

The responses provided succinctly 
capture the essence of the impor-
tance of interactive tasks in creating 
a more inclusive classroom environ-
ment. It highlights the significance 
of addressing gaps in social relation-
ships through the implementation of 

interactive tasks. In traditional class-
room settings, certain students may 
dominate discussions, while others 
may feel marginalized or unheard. 
However, interactive tasks provide 
an equal platform for all students to 
contribute their thoughts and ideas, 
regardless of their background or 
abilities (Balli &Sandra, 2019).

Employing Inclusive Strategies 
and Classroom Management

 This theme presents the 
strategies used by teachers to main-
tain order in the classroom, knowing 
that all students have unique learn-
ing needs, various styles, and differ-
ent challenges that they are facing. 
Therefore, it is the responsibility of 
teachers to provide different strate-
gies to meet the various needs of the 
students. 
Participant 8 says that:
 
 “I use a Buddy-System, 
where learners with difficulties have 
a partner. This way, they can seek 
help and work more efficiently. Con-
sent from both parents and pupils is 
crucial. It ensures that everyone is 
comfortable with this approach.” 
(P8) 

This Buddy-System mentioned 
above has proven to Participant 8 
to be beneficial in promoting so-
cial interaction, academic support, 
and overall inclusivity as they can 
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seek help and work more efficient-
ly with their peers. According to a 
study by Puspasari (2018), students 
who participated in the buddy-sys-
tem strategy showed significant im-
provements in their academic skills, 
such as reading, writing, and math. 
While doing this unique strategy, 
Participant added that consent from 
both parents and pupils is crucial. 
It ensures that everyone is comfort-
able with this approach. This means 
that teachers must work collabora-
tively with families and commu-
nities to support student learning, 
including communicating regularly 
with parents about student progress 
and building partnerships with the 
schools’ organizations to provide 
additional resources and support.
By implementing the Buddy-Sys-
tem in a classroom, participant 8 
adapts tasks to be more practical and 
attainable for all the students, more 
specifically those who struggle.
 
 “We modify activities to 
make them more realistic and 
achievable for learners with diffi-
culties. It’s about adapting to their 
needs. Learners with difficulties get 
more time during quizzes or exams. 
This helps ensure they have a fair 
chance to showcase their knowl-
edge.” (P8)

In the field of education, it is cru-
cial to ensure that learning activities 
are appropriately modified to meet 

the needs and abilities of students. 
Other literature shows that a solu-
tion for better learning outcomes 
is often associated with time man-
agement; and effort. This modified 
activity is a way to achieve and 
adapt to their needs by reducing 
test anxiety, increasing comprehen-
sion and understanding, enhancing 
critical thinking skills, improving 
knowledge retention, and extending 
time allocation as it creates a more 
favorable environment for students 
to showcase their true abilities. Ac-
cording to Chen & Lee (2021) says 
that longer time allocations, such 
as 60 or 90 minutes, can provide 
students with more opportunities 
to demonstrate their understanding 
and critical thinking abilities. This 
means that by allowing more time, 
students can take a more strategic 
approach to the activity, to express 
their thoughts and focus on the tasks 
they are most confident in.

Maintaining Professional 
Development

 Theme four focuses on how 
educators assess their student’s per-
formance in an inclusive classroom 
using assessment and evaluation to 
determine each student’s strengths 
and shortcomings including those 
students with disabilities or unique 
learning needs. By understanding 
where students are starting from, 
teachers can tailor instruction to 
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meet their individual needs and pro-
vide appropriate accommodations 
or modifications.

 “Monitoring class targets 
and objectives is crucial. It helps me 
assess the success of my efforts and 
make adjustments when needed.” 
(P8) 

Based on this statement, by mon-
itoring and ensuring class targets 
and objectives teachers can track 
student progress and identify areas 
where students may be struggling. 
Participant 8 also says that this en-
sures students receive the neces-
sary support and resources to stay 
on track and achieve their learning 
goals, Friend (2018) receives ap-
propriate instruction and support in 
inclusive classrooms. 
However, participant 4 used dif-
ferent techniques to assess the stu-
dent’s progress which also allowed 
teachers to measure the effective-
ness of their teaching practices.

 “I use Early Childhood 
Care and Development (ECCD) to 
assess progress. Assessment is key 
in evaluating the effectiveness of my 
teaching methods.” (P4)

The above statement about the idea 
of using Early Childhood Care and 
Development (ECCD) is also an 
effective way to evaluate the effec-
tiveness of teaching methods and to 

assess the progress of the students 
as Participant 4 says. This infor-
mation also enables the teachers to 
tailor their teaching methods and 
interventions to meet the individual 
needs of each child, (Yan, 2013) en-
abling them to refine their approach 
and enhance student learning out-
comes ensuring that they receive 
appropriate support and guidance. 
Teachers may grasp new ideas and 
strategies by joining the workshop, 
as Participant 8 said,  
     
 “I completed a 5-day train-
ing on Special Education. Seminars 
contribute significantly to profes-
sional development and understand-
ing of inclusive education. Seminars 
enhance teaching strategies and the 
understanding of learners. They 
provide insights into handling di-
verse needs in an inclusive setting.” 
(P8)

The above responses indicate the 
importance of attending trainings 
and workshops as it helps teachers 
on dealing and understand inclusive 
classrooms and provides them with 
the needed skills and knowledge 
where it contribute to high and sig-
nificant professional development 
that can benefit every student’s aca-
demic performance and social-emo-
tional growth.

5.0 Conclusion 
 The study has provided 
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valuable insights into the experi-
ences of teachers working in in-
clusive classrooms with learners 
with disabilities. The participants 
shared a range of challenges related 
to behavior management, different 
learning styles and abilities, com-
munication difficulties, and aca-
demic performance. However, they 
also highlighted the importance of 
providing alternative avenues such 
as differentiated instruction, modi-
fied activities, buddy systems, and 
evaluation methods to foster inclu-
sivity to overcome challenges and 
facilitate effective expression in 
their classroom. By implementing 
these strategies consistently and 
collaboratively across all aspects 
of the educational system, teach-
ers can promote academic success, 
social skills, and positive behavior 
for all students in their classrooms 
and ensure that all students have 
equal opportunities for learning and 
growth in inclusive classrooms. To 
enhance the quality of education 
for learners with disabilities, sever-
al recommendations are proposed. 
Teachers should actively participate 
in professional development oppor-
tunities, while schools must invest 
in continuous training and resource 
allocation. Encouraging collabora-
tion and appreciation among stu-
dents can break down barriers and 
promote mutual understanding. Par-
ents should support their children’s 
participation in school activities to 

boost confidence and social skills. 
Lastly, future researchers are en-
couraged to build upon this study, 
further exploring the lived experi-
ences of generalist teachers in inclu-
sive educational settings, ultimately 
aiming to improve the overall effec-
tiveness of inclusive education.
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