
Journal of Higher Education Research Disciplines 49

GRAMMAR ERRORS IN ARGUMENTATIVE WRITING OF 
JUNIOR HIGH SCHOOL ESL STUDENTS: AN ANALYSIS

Abstract

 Writing is a crucial skill for English as a second language (ESL) 
learners as it allows them to effectively communicate their ideas and feel-
ings in varying contexts and purposes. In the Philippines’ current basic 
education curriculum, Grade 10 learners are expected to write differ-
ent types of texts including argumentative, persuasive, and other forms 
of academic writing. However, most teachers observed that learners find 
writing a difficult task as evident in their turned in written outputs which 
often contain grammar errors. With this, the researcher is compelled to 
explore the grammar errors in argumentative writing committed by select-
ed Grade 10 ESL learners in a secondary school in Pasig City to identify 
instructional, curriculum, and research implications. Using the descriptive 
qualitative method, 20 argumentative essays which have 350 to 500 words 
were examined through basic content analysis. The errors were catego-
rized based on the Surface Structure Taxonomy framework. The findings 
reveal that addition is the most prominent error committed by the students 
followed by misformation, omission, misordering and blending respective-
ly. The other types of errors identified are capitalization errors, misspell-
ing, punctuation, run-on sentences, and parallel construction. Teachers 
can reflect on the most frequent errors committed by students to help them 
design activities and materials that are appropriate to the learners’ needs. 
Curriculum designers and implementers can develop a program focus-
ing on grammar and writing to enhance their grammatical and discourse 
competence. A multi-phase study is recommended to analyze grammar 
errors of second language learners and explore the underlying reasons 
and factors that possibly affect ESL learners’ grammatical competence.

Keywords: Argumentative Writing, Error Analysis, Grammar Errors, Sur-
face Structure Taxonomy 

INTRODUCTION
 Writing, as a macro-skill in 
English, requires both grammati-

cal and discourse competence. It 
is essential for English as second 
language (ESL) learners to devel-
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op their writing skills so that they 
would be able to communicate their 
ideas clearly. It helps them to con-
vey their ideas using words in an 
organized manner. The message of 
a writer could be clearly transmit-
ted to the readers when the words 
in sentences are arranged appro-
priately. Thus, the learners need to 
depend on their linguistic system to 
produce a well-written text. When 
ESL learners fail to develop gram-
mar skills, they will be having dif-
ficulty in producing meaningful 
sentences and paragraphs. Rusmiati 
(2019) stressed that learners’ gram-
matical knowledge influences the 
quality of learners’ writing outputs. 
Students’ grammatical awareness 
and other rules governing grammar 
guide them to produce well-con-
structed and meaningful sentences. 
Rusmiati (2019) further emphasized 
that grammar plays a key role in 
the production of excellent writing.

Challenges Encountered by Stu-
dents in Writing

ESL students find writing a diffi-
cult area to develop in second lan-
guage learning. Al-Shujairi and Tan 
(2017) shared how Arab students 
who start learning English as ear-
ly as nine years old still encounter 
difficulties in writing in the target 
language. They have a tendency to 
structure their sentences incorrectly 
and overlook the grammar rules in 

English. One underlying reason is 
the variation of the writing systems 
of the Arabic and English language. 
In a study conducted among Senior 
High School learners in a province 
in the Philippines, Pablo and Lasat-
en (2018) found out that students 
have problems on organization, 
vocabulary, word choice, sentence 
structures, formality and objectivity, 
and proper referencing when writing 
academic paper. Pablo and Lasaten 
(2018) also described the quality 
of students’ outputs as poor to fair.
 During high school, students 
learn and practice writing to be-
come acquainted with the grammar 
of a language (Javed et al., 2013). 
Despite being taught the essential 
skills in writing in the primary and 
secondary schools, tertiary students 
in Malaysia still make grammatical 
errors, specifically in subject-verb 
agreement and verb tense (Singh et 
al., 2017). This implies that students’ 
grammar skills are not fully mastered 
during elementary and high school.
 Further, Mohammadi and 
Mustafa (2020) reported that stu-
dents in the nearby countries of Af-
ghanistan commonly commit errors 
on mechanics such as spelling, punc-
tuations, and the use of grammar 
structures like articles, prepositions, 
and diction. Anis (2013) revealed 
that students seem to overgeneralize 
the use of verb tense when writing 
a narrative text. This means that 
students tend to think that the same 
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grammatical rules could be applied 
in all cases. Rivera (2022) also dis-
covered that senior high school stu-
dents in the Philippines have poor 
to fair writing skills and the results 
revealed that verb tenses, preposi-
tions, and pronouns are the usual 
grammatical errors committed by 
the ESL learners. Using the six clas-
sifications of grammatical errors 
by Wati and Nursyaebah (2017), 
Royani and Sadiah (2019) showed 
that students mainly commit er-
rors in subject-verb agreement and 
pronoun when writing descriptive 
text. These are followed by errors 
in usage, sentence pattern, spell-
ing, and capitalization, respectively.
 Using the Surface Strategy 
Taxonomy by Dulay et al. (1982), 
Daryanto (2013) discovered that 
omission are the primary errors com-
mitted by Indonesian students, fol-
lowed by misformation, blend and 
addition errors. In another study in-
volving Indonesian students, Kum-
ala et al. (2018) reported that learn-
ers commit most errors in omission, 
next is addition, followed by misfor-
mation, and misordering. Rusmiati 
(2019) revealed that most of the er-
rors committed by foreign language 
students fall under misinformation, 
followed by omission, and addition.

Making Sense of Students’ Gram-
mar Errors

 Maolida and Hidayat (2021) 

discussed how teachers could make 
sense of the errors committed by 
students emphasizing that students’ 
errors could provide data for teach-
ers to assess their writing skills. 
Errors would also help teachers 
to find solutions to the challenges 
faced by students in writing. It was 
also emphasized that errors serve 
as a lens that reflects how students 
learn a language and the processes 
that go with it. Teachers use written 
assignments to assess how students 
can express their ideas on a given 
topic. However, most students find 
writing a difficult task. Few stu-
dents show interest in writing as 
evident in class discussions about 
a lesson on writing and the number 
of turned in written assignments. 
This poses a challenge to teach-
ers’ pedagogical approach when 
giving writing tasks to students.

Argumentative Writing in the Grade 
10 Curriculum

 Composing an argumen-
tative essay is part of the Grade 
10 most essential learning compe-
tencies (MELCs) during the third 
quarter of the school year. Prior to 
this topic, the students are tasked 
to formulate statements of opin-
ions, assertions, and claims. Out 
of the 23 MELCs in the division 
budget of work (DBOW) intended 
to be covered for one school year, 
9 of them target writing compe-
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tencies, which were distributed 
from the second to fourth quarters.
 The study was conduct-
ed during the third quarter during 
which the learning competency 
writing an argumentative essay 
was tackled. During the previous 
quarters, Grade 10 teachers in the 
research locale observed that most 
of their students’ submissions were 
marked by significantly high num-
ber of grammatical errors despite 
the fact they are already expected 
to have reached a certain level of 
linguistic ability. This sparked the 
attention of the researcher to inves-
tigate on the grammar errors com-
mitted by Grade 10 ESL learners.
 Several studies have been 
conducted about the identifica-
tion of grammar errors in students’ 
written exercises. However, the re-
searcher did not find proposed ma-
terials or intervention that may be 
used to address students’ grammat-
ical errors. This study looked into 
the instructional, curriculum, and 
research implications of the find-
ings to propose a program relevant 
to the enhancement of the Grade 
10 ESL students’ writing skills.

Statement of the Problem

 This study sought to inves-
tigate on the grammar errors com-
mitted in argumentative writing 
by the Grade 10 ESL students in 
a secondary school in Pasig City 

during the school year 2021-2022.
 
Specifically, it aimed to an-
swer the following questions.

1.What are the grammar errors 
committed by Grade 10 ESL stu-
dents in argumentative writing, spe-
cifically on the following aspects:

1.1 omission;
1.2 addition;
1.3  misformation;
1.4 misordering; and
1.5 blending?

2.What can be proposed to address 
the common grammatical errors 
committed by the Grade 10 ESL 
students?

Significance of the Study

 The findings of this study 
serve as preliminary data to come 
up with supplementary materials on 
grammar to support students’ writ-
ing problems. Through this study, 
the Junior high school teachers are 
guided as to how they are going 
to deal with the grammatical er-
rors of the students through a pro-
posed supplementary material on 
grammar. The findings of the study 
can also help ESL students to be 
aware of their grammatical errors, 
which encourage them to use strat-
egies that improve their grammati-
cal knowledge and writing skills. 
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Theoretical Underpinnings
 
 The study used the Surface 
Structure Taxonomy by Dulay et 
al. (1982) and James (1998) as a 
framework in identifying gram-
matical errors. This theory classi-
fied grammatical errors into five 
categories such as omission, addi-
tion, misformation, misordering, 
and blending. Omission refers to 
the error committed by learners 
when they tend to miss to include 
grammatical morphemes such as 
the inflections, auxiliary verbs, and 
prepositions. Addition indicates 
that there are some structures of the 
word or sentence which should not 
be present in the utterance. Misfor-
mation is a type of grammar error 
that is made when the wrong form 
of morphemes or word structure is 
used like neglecting the rules on 
affixation, pluralization, and tense 
transformation.  Blending is com-
mitted when a structure is combined 
with another alternative structure 
that produces ungrammatical blend.
 Argumentative writing has 
sociocultural, cognitive, and lin-
guistic underpinnings Ferretti and 
Graham (2019). From a sociocultur-
al perspective, writing, in general, is 
viewed as a tool for mediating com-
munication and social relationships. 
It influences the meaning construc-
tion based on the writer’s cultur-
al and historical background. This 
implies that students’ backgrounds 

also affect how they construct ideas 
from a given topic. From a cogni-
tive view, argumentative writing is 
a problem-solving process that de-
pends on the writer’s self-regulation 
and cognitive resources. On one 
hand, novices or beginning writers 
demonstrate less proficiency and 
fluency in these three aspects of ar-
gumentative writing. Moreover, stu-
dents’ linguistic knowledge which 
includes the use of connectives (Tay-
lor et al., 2018), grammatical collo-
cations (Sari & Gulö, 2019), word 
choice, syntactic structures (Ferret-
ti & Graham, 2019), and discourse 
knowledge (Ferretti & Lewis, 2018; 
Valero Haro et al., 2022) play signif-
icant roles in writing and interpret-
ing a text. It is essential that students 
know how to apply their knowledge 
to different contexts and need op-
portunities to further develop their 
topic knowledge and competence in 
reasoning (Valero Haro et al., 2022). 
 In the study, the research-
er identified the grammar errors of 
the ESL students which primarily 
focused on the types of errors cat-
egorized by Dulay et al. (1982) and 
James (1998). The Surface Taxon-
omy Structure helped the research-
er in the categorizing the learners’ 
grammatical errors. The steps in Er-
ror Analysis also provided an insight 
on how the grammatical errors of the 
ESL learners in the context of the 
present study should be approached.
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METHODOLOGY

Research Design
 
 This paper utilized the mixed 
methods research design, descrip-
tive qualitative approach and quan-
titative method. Descriptive qualita-
tive approach aimed to describe the 
errors and the types of errors in stu-
dents’ writing (Kumala et al., 2018; 
Maolida & Hidayat, 2021; Rusmiati, 
2019). The frequency of these errors 
on learners’ written assignments 
were analyzed quantitatively us-
ing frequency and percentage. The 
mixed method research design was 
deemed suitable to the present study 
since the researcher’s primary goal 
is to identify grammatical errors that 
learners commit in argumentative 
writing and present numerical data 
to support the findings of the study.

Data Collection

 The data for this study 
were gathered from 20 argumenta-
tive essays, which were written by 
Grade 10 ESL students as the first 
performance assessment during the 
third quarter to target the most es-
sential learning competency ‘com-
pose an argumentative essay’.
 Prior to the conduct of the 
study, the researcher sought the in-
formed consent form the learners’ 
parents or guardians. Assent forms 
were also given to the learners. 

Likewise, the researcher sought the 
approval of the Department Head 
in English to have an access of 
the learners’ argumentative essays 
which were turned in on their Google 
classroom during the third quarter.
 The essays were selected 
through purposive sampling based 
on the following selection criteria. 
First, the submitted essay is com-
posed of 350 to 500 words or more. 
Second, the essay was turned in on 
time via Google classroom. The 
students were instructed to choose 
from three given debatable issues 
like abortion, death penalty, and 
vaccination of minors as themes for 
their argumentative essay. They also 
had an option to think of their own 
debatable issue and make a stand 
on it. Students’ outputs were scored 
based on an adopted rubric from 
the study of Ozfidan and Mitchell 
(2022), which includes organiza-
tion, integrating academic sourc-
es, writing counterclaims, finding 
evidence, mechanics including 
grammar usage and punctuation.
 The content analysis was 
used to analyze the data gathered 
from the students’ writing. Parveen 
and Showkat (2017) describe content 
analysis as an unobtrusive method of 
collecting data from materials from 
various types of texts such as docu-
ments, essays, and books. The data 
to be analyzed are not directly from 
people but from the materials pro-
duced by them. This is deemed ap-
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propriate to be used in the study as it 
seeks to analyze students’ grammat-
ical errors in their written outputs.
 The researcher underwent 
the following steps on content 
analysis by Parveen and Showkat 
(2017). The research questions were 
first identified. The study has two 
research questions focusing on the 
five categories of errors by Dulay et 
al. (1982) and James (1998) such as 
omission, addition, misformation, 
misordering, and blending. The 
second research question calls for a 
proposed intervention to address the 
problems on learners’ grammatical 
errors. The selection of sample fol-
lowed. The sample was composed 
of 20 argumentative essays which 
were purposively chosen. The third 
step was to skim the empirical ma-
terials to be used in the study and 
to list the main themes to analyze. 
The researcher read the argumen-
tative essays submitted by the stu-
dents for 2 to 3 times to ensure that 
the errors were properly recorded 
and identified. The Surface Struc-
ture Taxonomy framework became 
the basis for the main themes of 
the identified errors. Then, prepa-
ration of the coding system or plan 
based on the main themes was done 
next. The grammatical errors that 
were identified were coded on Mi-
crosoft Excel document. The fifth 
step was to make sure that the cat-
egories did not overlap. Next was 
to classify the content based on the 

categories or themes – omission, 
addition, misformation, misorder-
ing, and blending. The seventh step 
undertaken was to make new cate-
gories for errors that did not fall on 
the five types of errors in the Sur-
face Structure Taxonomy. Finally, 
after the qualitative analysis, the 
researcher presented numerical data 
into frequencies and percentages to 
support the findings of the study.

Ethical Considerations

 The researcher ensured 
the anonymity of data used in the 
study. No students’ names nor iden-
tity were revealed in any part of 
this paper. Fairness was considered 
ensuring that the students’ grades 
were not affected by the findings 
of the study. The truthfulness of 
the findings was validated by three 
intercoders who assisted the re-
searchers in the coding process.

Findings
 
 After the analysis of the 
data, the researcher describes the 
findings based on the grammati-
cal errors in argumentative writing 
committed by the students using 
Surface Structure Taxonomy by Du-
lay et al. (1982) and James (1998). 
Based on the framework, errors 
are categorized into five namely 
addition, omission, misformation, 
misordering, and blending. The fol-
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lowing codes are used in the study.

L : Learner’s Work
AE : Addition Error
OE : Omission Error 
ME : Misformation Error
MO : Misordering Error
BE : Blending Error
O : Other Error
S : Sentence
C : Correction

Addition Errors

 Errors on addition had the 
most frequent occurrences in the 
submitted argumentative writing. 
Out of 133 grammatical errors iden-
tified using the Surface Structure 
Taxonomy, addition errors appeared
 

55 times in the students’ writing. 
This is contrary to the findings of 
Anjarani and Indawati (2019) where 
addition errors were found to be the 
least frequent errors in students’ nar-
rative writing. It can be inferred that 
the type of texts that students write 
can be accounted for with the varia-
tion of grammar errors. Anjarani and 
Indawati (2019) assigned narrative 
writing, which focused on the use of 
the simple past tense while the pres-
ent study used argumentative writ-
ing as the basis for the identifica-
tion of errors without boxing them 
to a particular tense of the verb.
 The following table shows 
some sample of addition errors in 
the students’ argumentative writing.

 
Table 1. Sample Addition Errors from Students’ 

Argumentative Writing
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 Table 1 shows that addition 
of morphemes in words can alter 
the meaning of the sentence which 
eventually result to its ungrammat-
icality. Simple addition and double 
markings are the prominent errors 
under this error category. Simple 
addition of the article “the”, the 
verb “be” in its different forms (am, 
be, is) and addition of the inflec-
tions -ed, and -s in nouns and verbs 
are notable in the students’ writing. 
These errors imply that the students 
may have low level of second lan-
guage proficiency, which may be 
caused by morphological fossil-
ization, a type of fossilization that 

happens in the layer of grammatical 
morpheme. Like the findings of the 
study, Wei (2008) identified arti-
cles and inflectional morphemes as 
the main problems among Chinese 
students. He further explained that 
there are no Chinese expressions 
that correspond to the articles in 
English. Though in Filipino, there 
are words that correspond to the ar-
ticles in English like “ang” which 
may refer to either “the”, “an”, “a”.

Misformation Errors

 Misformation appeared to 
be the second most committed er-
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rors by the students with 39 occur-
rences in the argumentative writ-
ing. Aspia (2021) found out that 
misformation occurred most fre-
quently in the thesis introduction 
of English students in Indonesia. 
This error happens when students 
the wrong grammatical morpheme 

or structure. Misformation errors 
are categorized into alternating, 
regularization, and archi-form.The 
following table shows some sam-
ple of misformation errors in the 
students’ argumentative writing. 

 

Table 2. Sample Misformation Errors from Students’ 
Argumentative Writing
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 Based on the data, students 
commit multiple errors in one sen-
tence structure as manifested in the 
sample sentence: “Even tough, … 
the punishment for heinous mur-
ders is not strong.”. The first error is 
found on the phrase “Even tough”, 
which should be “Even though”. 
This may be an error of neglect 
as the student may not notice the 
wrong form of the word “though”.

Omission Errors
 Omission errors ranked third 

among the most common errors com-
mitted by the students in argumenta-
tive writing. The errors appeared 31 
times out of the total errors. Maol-
ida and Hidayat (2021) explained 
that this type of error occurs when 
an important morpheme is missing 
in the word of sentence structure.
 The following table shows 
some sample of omission errors in 
the students’ argumentative writing.
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Table 3. Sample Omission Errors from Students’ 
Argumentative Writing

 Al-Shujairi and Tan (2017) 
reported that omission of ‘s in pos-
sessive nouns and omission of in-
flection -s in plural nouns occurred 
frequently among Iraqi students’ ac-
ademic writing. Similarly, the find-
ings of this study also revealed that 
the students commit errors on the 
omission of ‘s in possessive noun 
such as in the phrase  “the people 
mind”, which is supposed to written 
as “people’s mind”. Possessive case 
doesn’t have a direct counterpart in 
Filipino language. There are some 
function words which need to be 

used to generate possessive case in 
Filipino language. To express pos-
session in Filipino language, one 
will need to use the words “kanya”, 
“kanila”, “ni”, and “nina”. Another 
prominent omission errors appear on 
inflection -s in verbs. This denotes 
problems on subject-verb agreement 
such as in the sentence “Bullying 
include action such as physically, 
verbally and emotionally attacking 
the victims.”, which is supposed to 
be “Bullying includes action such as 
physically, verbally and emotional-
ly attacking the victims.”. Omission 
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error on the inflection -ed also ap-
peared on the students’ writing such 
as in the sentence “If I were to be 
ask if I am agreeing about abort-
ing a baby, I’ll say that it always 
depend on the situation”. The error 
occurred with the wrong form of the 
main verb “ask” which is supposed 
to be written in the past partici-
ple with the auxiliary verb “were”.

Blend Errors

 Blend errors occurred most 
frequently in the recount text writ-
ing of Indonesian ESL learners. 
Apriyani et al. (2018) assumed 
that this kind of error is affected 
by the differences between Indo-

nesian and English language. Stu-
dents tend to overgeneralize the 
linguistic structures of their first 
language and the target language. 
Students’ limited vocabulary, dif-
ficulty in choosing and organizing 
words to be used in a sentence are 
some other causes of blend errors.  
 Errors on addition had the 
least occurrences in the submit-
ted argumentative writing. Out of 
134 grammatical errors identified 
using the Surface Structure Tax-
onomy, blend errors only appeared 
3 times in the students’ writing.
 The following table shows 
some sample of blend errors in the 
students’ argumentative writing.

Table 4. Sample Blend Errors from Students’ 
Argumentative Writing
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 Based on the finding, blend 
errors were committed by students 
when they used two words in one 
sentence which mean the same 
which makes the sentence vague. 
This could be further improved by 
using simple, clear, and straightfor-
ward language. Oftentimes, blend 
errors occur when linguistic sys-
tem of the students’ first language 
interferes with the target language.

Misordering Errors
 
 Misordering ranked the sec-
ond least committed errors of the 

students. It appeared 5 times in their 
argumentative writing. Pandapatan 
(2022) also found minimal error 
among Grade 6 students’ journal 
writing. This type of error occurs 
when words are incorrectly placed 
in a sentence. Pandapatan (2022) 
cited the work of Chele (2015) who 
claimed that learners’ carelessness 
and the absence of proofreading of 
their work cause misordering errors.
 The following table shows 
some sample of misordering errors in 
the students’ argumentative writing.

Table 5. Sample Misordering Errors from Students’ 
Argumentative Writing
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 Based on the findings, it can 
be noted that students tend to mis-
place the structures of the sentence 
such as in the sentence “Some of 
the people who are willing to have 
abortion is some teenagers.”. With 
this structure, the sentence is un-
clear. The meaning could be clear-
er by rewriting it this way: “Some 
teenagers are willing to have abor-
tion.”. This shows how word order 
affects the meaning of a sentence.

Other Errors

 Following the seventh step 
of content analysis by Parveen and 
Showkat, the researcher made new 
categories for errors that did not 
fall on the five types of errors in 
the Surface Structure Taxonomy.
 Table 6 shows some sam-
ple of other errors in the stu-
dents’ argumentative writing.

 
Table 6. Other Errors from Students’ 

Argumentative Writing
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 Based on the data, students 
made errors on capitalization, spell-
ing, punctuation, run on sentence, 
and parallel construction. Capital-
ization errors occurred the most 
frequent times with 36 appearanc-
es in the students’ outputs. It was 
identified that errors happened in 
writing common noun such as in the 
sentence “the death penalty has cost 
out Millions.”, and in proper noun 
such as in the phrase “here in the 
philippines”. Students also tend to 
neglect the capitalization of the first 
letter of the first word of a sentence 
such as shown in the previous sen-
tence. One common capitalization 
error that the students made was 
writing the pronoun “I” in small let-
ter such as “i”. Students also com-

mitted errors in spelling. This error 
may be caused by students’ neglect. 
However, the teacher should find 
ways on determining whether the 
words are misspelled because of 
neglect or the students do not real-
ly know the spelling of the words.

Frequency of Error Types Cate-
gorization 

 The following table shows 
the frequency and percentage distri-
bution of grammatical errors com-
mitted by the students in writing 
their argumentative essay based on 
Surface Structure Taxonomy by Du-
lay et al. (1982) and James (1998).
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 It shows that students fre-
quently commit errors on addition 
with 55 appearances on their argu-
mentative writing; misformation 
errors ranked next with 39 occur-
rences; omission errors ranked 
third with 31 occurrences; misor-
dering errors ranked fourth with 5 
appearances; and blending errors 

ranked last with 4 appearances.

Frequency of Other Errors

 Table 8 shows the other types 
of errors committed by the students 
which did not fall under the catego-
ries in Surface Structure Taxonomy.

 
Table 6. Other Errors from Students’ 

Argumentative Writing

 The data presents that capi-
talization is the most frequent error 
made by the students with 36 occur-
rences; misspelling errors ranked 
the second under other errors with 
14 appearances; punctuation, run 
on sentence, and parallel construc-
tion appeared 3 times, respectively.

Discussion

 The findings of the study 

show that out of the 133 identified 
errors in the students’ argumentative 
writing, addition is the most promi-
nent error committed by the stu-
dents with 55 or 41% occurrences, 
misformation with 39 or 29% occur-
rences, omission with 31 or 23% oc-
currences, misordering with 5 or 4% 
occurrences, and blending with 4 or 
3% occurrences. The other types of 
errors identified are capitalization 
errors with 39 or 29% occurrences, 
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misspelling with 14 or 11% occur-
rences, punctuation, run-on sentenc-
es, and parallel construction with 3 
or 2% occurrences, respectively.
 As presented in the data, stu-
dents often commit errors in addi-
tion such as the articles the, a, and 
an. The study by Han et al. (2006) 
revealed that non-native speakers of 
English such as Chinese, Japanese, 
and Russian made errors in the use 
of articles once in every three sen-
tences. Though there are Filipino ar-
ticles, high school students still find 
it difficult to use English articles 
appropriately. These errors can be 
linked to the interference of the stu-
dent’s first language, also known as 
inter-lingual errors. Interlanguage 
errors occur due to the interplay of 
the students’ first language and the 
second language. It is observed that 
students resort to their first language 
when conceptualizing their ideas 
in the second language. However, 
the differences between the Fili-
pino and English languages affect 
the students’ construction of ideas 
when they write or speak. There-
fore, it is crucial to expose chil-
dren to a second language as early 
as possible to avoid inter-lingual 
errors (Manirakiza et al., 2021).
 Misformation of verbs is an-
other frequently committed gram-
mar error in the students’ argumen-
tative writing. This error is attributed 
to the lack of knowledge of the rules 
of the target language or otherwise 

known as intra-lingual error. One of 
the students wrote “Bullying are not 
good.”, when the sentence should 
have been written,” Bullying is not 
good.”. Another student wrote “My 
beliefs is…” when it should be writ-
ten, “My beliefs are…”. This man-
ifests the learner’s misuse of the 
grammar rules in English. It is ev-
ident that students commit errors in 
the use of the copula be-verb which 
is supported by the findings of Wee 
et al., (2010). The researchers rec-
ommended that the errors in verb 
form should be identified to equip 
the learners with the fundamental 
skills to produce an error-free text.
 Errors help teachers to un-
derstand how ESL students learn a 
language. Through errors, students 
can gauge their progress in sec-
ond language learning as writing 
necessitates one’s knowledge of 
the language system and syntac-
tic rules in the second language. 
These errors will help language 
teachers to draw insights for the 
betterment of the ESL classroom.

Instructional Implications of the 
Identified Grammar Errors

 Teachers can reflect on the 
most frequent grammar errors com-
mitted by students. These errors 
will help them design activities and 
materials that are appropriate to the 
learners’ needs. Language teachers 
are responsible to deal with errors 
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efficiently. Therefore, it is import-
ant that they provide more language 
learning opportunities in the ESL 
classroom for students to practice 
speaking or writing. Fitrawati and 
Safitri (2021) recommended strat-
egies that promote the grammar 
and writing skills of students which 
include conferences, peer writing 
and evaluation, and mini lessons in 
grammar.  Aside from these strat-
egies, teachers can also provide 
authentic materials for language 
learning, integrate the use of ICT in 
teaching and learning the target lan-
guage, give feedback on students’ 
errors, and increase learners’ moti-
vation are also vital in addressing 
the occurrences of their grammar 
errors (Manirakiza et al., 2021).

Implications to Curriculum De-
signing

 The findings of the study re-
vealed that the most common errors 
committed by the students are addi-
tion, misformation, and omission. 
The least frequent errors are misor-
deing and blending. Moreover, cap-
italization and misspelling are iden-
tified as the two most frequent errors 
found in the students’ writing. Other 
errors fall under punctuation, run on 
sentence, and parallel construction.
 With reference to the com-
mon errors made by students, it is 
proposed that Grammar and Writing 
Enhancement Program (GWEP), 

content of which should focus on 
the word classes and their func-
tions. Intervention materials about 
capitalization, punctuations, and 
sentence structures can also be de-
veloped to help students review the 
concepts of these topics. A teach-
er-writer should be assigned as the 
facilitator in the GWEP. This is to 
ensure that the teacher who holds 
the program is expert in writing. 
The said program is intended to de-
velop the students’ communicative 
competence, specifically their gram-
matical and discourse competence.

Implications to Research

 The study provides future 
researchers potential subjects to ex-
plore on grammar errors of second 
language learners. A meta-analysis 
of existing studies on grammar er-
rors may be undertaken to have a 
deeper understanding and context 
of the phenomenon. A multi-phase 
study may be conducted to analyze 
grammar errors of second language 
learners and explore the underlying 
reasons and factors that may possi-
bly affect ESL learners’ grammati-
cal competence. Moreover, a study 
may be done to investigate wheth-
er these errors influence the intel-
ligibility of the learners’ ideas or 
arguments in their writing output.

Conclusion 
 Identifying students’ gram-
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matical errors in writing is essential 
for teachers and students. Errors 
help teachers understand how ESL 
students learn the target language. 
Students, through their errors, can 
gauge their progress in second 
language learning. The challenge 
then for teachers is to give feed-
back on students’ errors. Feedbacks 
are necessary so that students can 
be aware of their errors, and they 
can be references for further im-
provement. With these types of er-
rors present in the writing outputs 
of ESL students, the next crucial 
concern is the type of pedagogical 
approach that would best develop 
students’ communicative compe-
tence with an emphasis on gram-
matical and discourse competence.
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